White Paper presenting information and collated research on home-based learning among teenage and adult ESL populations.

1. General Background and Proposition

In many ABE, ESL and other classes, administered for instance under the Federal Even Start program, books and other materials are supplied by the Adult Education teachers and taken home by the students in order for them to study. 

Our proposal is that instructional ESL materials on VHS Videos and/or DVDs with workbooks can be sent home with your students and that students will see gains as shown by assessment systems such as BEST or CASAS, and at a cost that makes sense. We will show that fears of tape loss, poor learning and reductions in student classroom attendance are unfounded – and that in fact many public schools actually make money by running carefully monitored and administered video check out.

There are many well-established home-based learning opportunities. These range from following personal hobbies to studying for advanced degrees in the sciences. The market offers many, many such courses – some with proven high value diplomas and degrees and others with less distinction.

In the arena of learning languages, and more specifically English, i.e. ESL or ESOL, there are several established companies, advertised in consumer and in-flight airline magazines – Berlitz, Pittman, Rosetta Stone – that offer audio tapes, books and even CD-ROMS. There is one company, heavily advertised on Hispanic television, that even offers 12 tapes and workbooks for a price of between $1,200 and $1,900. This last example, though expensive and with limited student applicability and few documented results, as reported in the Wall Street Journal, generates millions of dollars for it publisher every year.

The materials mentioned above are offered for sale to the consumer without the benefit of the academic support or mentoring of a school, adult school or college yet they can still deliver a level of learning to the motivated student.

In other words, there is a substantial number of motivated ESL learners that are potential home based language students. They may not be able to attend regular classes because of their work schedule, lack of transportation, or family responsibilities, yet they would surely benefit from the professional instructional, mentoring and assessment services that a school can offer.

2. Examples of Successful Programs

Over the last few years many schools have developed and operated video check out programs, under various funding scenarios and with a variety of publishers’ video titles, and have seen considerable success. See our attached controlled study featuring the Compton Adult School in Los Angeles, see pages 5 & 6.

A short list of these programs is:

Compton Adult School, Sacramento City U.S.D. Adult School, Buena Park Even Start, Wheatland Even Start, Chula Vista Adult School, San Mateo Adult School, 

Downey Adult School, Orange CBET program, San Jose Metropolitan Education, Brawley Elementary, and there are many more.

The success of these types of program has been validated by a CASAS study in 2001 and presented at a CCAE conference session by Dennis Porter of the California Distance Learning Consortium. The study showed “…. that the greatest gains in Distance Learning ESL students’ performance in both Reading and Listening Skills is found in those students scoring 200 or less in CASAS.” 

This is precisely the group that makes up the majority of new enrollees in adult and family literacy programs and that the EASY Series was designed for. 

The CASAS results are shown below:
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3. Administration of Home Based Learning Programs using EASY “English Academic Success for You” Video Series.

These guidelines and notes are supplied after study of several successful established programs using EASY and other video series.

Recruitment

In discussion with Chula Vista Adult School, it was reported that the program started with an average of 10 student visits per week, and within 2 years this had grown to a program of approximately 285 student visits per week with 2.5 teacher allocated to the running of the program. The school also reported a waiting list of students. 

The school had posted flyers on the campus and in the community and this activity started the enrollment process. They estimate that at least 35% of their students come by word of mouth. Other advertising was through the Class Schedule that, as in most communities, is mailed to every household. Translations into the predominant local native languages also help.

The day-to-day administration of these programs depends on the planned outcome and any State mandated assessment requirements. At it’s simplest level, the only requirement is to have a check out desk open during advertised hours, through which students can obtain the first/next video in the series that they are using. In some districts a small  $10 or $20 deposit is required with the tape or DVD. Some schools also charge a nominal fee (say $5.00) to cover the cost of duplication of any workbook. 

At a minimum the checkout requires a legal form of identification, such as a driver’s license, and proof of residential address such as a utility bill.

Such a checkout desk can be managed by a volunteer or close to minimum wage attendant who will log the videos and DVDs in and out and maintain filing.

At the next level up, a school may provide teacher referral time to both start and monitor the program for individual students. In this case, several schools have developed structured sessions for the student interactions.

A model could be:

Initial meeting (enrollment/assessment): 

Enrollment, assessment with a pre-test (e.g. BEST or CASAS) a demonstration of how to use the video, there should be a student “How To Use” provided by the publisher and this should be played to the student. Finally discuss with the student the expectation of what to learn for the next meeting – this may include some initial workbook exercises also. 

Before the student leaves, arrange with them that they provide a notebook for keeping track of questions they need answered and also recommend them a (bilingual) dictionary.

Keep the initial expectations at a moderate level. Do not set too much video to be viewed nor too many exercises to be completed. See the table provided for EASY, later in this document, as a guideline.

Remember to impress on them that they must watch the instructional video about 5 times before doing any written work.

This initial meeting, included program registration, will take about 1 hour to 1 ½ hours, and should end with scheduling the next meeting in 2 or 3 weeks.

(All the control documents for the check out process and student scoring are included in the EASY Student workbook.)

Second meeting:

Review with the student the progress made and give a quick oral question and answer session based on the materials covered.

In all meetings, record the allocated number of hours studied and the results of the session and/or any workbook exercises completed and the date of the next meeting(s).

This and subsequent meetings can be planned at about 20 minutes each.

Third Meeting:

Review and respond to any notes that the student may have made while studying. Review and score all worksheets completed by the student and document results in the student’s file. If you are handing Answer keys to the student, make sure they understand how to use them.

Other/subsequent Meetings:

When students end a Unit, have them take the test provided in their workbook. This should be taken at the school premises and immediately scored. Students showing 80% or greater proficiency can then move on to the next unit, or the student is guided in order to improve their learning process.

Other Comments:

If a student misses a meeting phone calls and postcards are used to try and re-establish contact.

None of the schools questioned have reported any material tape losses. This is considered to be due to two factors – the sequential nature of the material and the desire to have teacher contact. 

An administrative function is required to support the teachers. This will provide tapes/DVDs, worksheets and answer keys as needed and also maintain the student scheduling and progress files.

Sacramento U.S.D. reported a ratio of 15,000 tape checkout transactions per year for a total of 1,800 students, i.e. an average of just over 8 checkouts per student per year.

4. Assessment of student progress using standards based systems and/or BEST or CASAS.

In some States, enrolled students are monitored by either the BEST or CASAS assessment systems.

These assessment systems can be used for initial placement of the student. In the EASY Teacher’s Guide the following entry points are given by test score:

CASAS

BEST or BEST Plus


EASY Entry Unit #

< 180


Oral <15;  Literacy < 7


1

181 – 200

Oral 16 - 41;  Literacy  8- 46
2 or start with review on 1.

201 -  210

Oral 42 - 50;  Literacy  47- 53

4

211 – 220

Oral 51 - 57;  Literacy  54 – 65

7

221 – 235

Oral 58 - 64;  Literacy  > 65
Start with review on 7.

5.
Results – Compton Adult School

Analysis of data provided by three Adult School programs, April 2004, showed that students were making greater gains when they use the EASY program. In these schools it was possible to identify control groups and the schools were able to make valid comparisons to groups that did not use the EASY ESL Series. We report specifically on the results gained from Compton Adult School, Compton, Los Angeles.

Beginning students are defined as those scoring 210 or below on the CASAS assessment.  Of the 611 students pre-tested in July 2002 and post-tested in June 2003, 184 students showed gains of less than 5 points, 240 showed gains between 5 and 9 points, and 187 showed gains of 10 or more points.  Hence 427 of 611 students showed significant gains on the CASAS assessment.  

For their beginning level adult ESL students, Compton Adult School exclusively uses the EASY ESL Series. The EASY Series was selected by the students themselves.

Analysis of the CASAS results at Compton Adult School showed that, after using EASY, 70% of the students, from a total of 611, exceeded the average gain in California by 43%, 39% of them bettered the average gain by up to 157%, and 30% of the students gained greater than 186% of the state average.

427 of the 611 beginning level ESL students at Compton Adult School made significant gains* on the CASAS assessment using EASY. A similar result was found in the Buena Park Adult ESL program in which 27 of 29 Beginning level students showed significant gains* on the CASAS assessment.

“When I showed my students EASY and a few other programs, they immediately went for EASY.  They liked it much better than the others.” – Frank Corralez, Distance Learning Coordinator, Compton Unified School District, Compton, California.
The Buena Park Adult ESL program in Buena Park, California uses a combination of the EASY ESL Series and another video program.  Beginning students are defined as those scoring 210 or below on the CASAS assessment.  Of 29 students pre-tested in July 2002 and post-tested in June 2003, 2 students showed gains between 1 and 4 points, 11 students showed gains between 5 and 9 points, 7 students showed gains between 10 and 14 points, 4 students showed gains between 15 and 19 points, and 5 students showed gains 20 or more points.  Hence, 27 of 29 students showed significant gains on the CASAS assessment.
6.
Breakdown of the EASY program for administration
The EASY Series has 2 Parts, each one consisting of 6 video units with accompanying workbooks containing worksheets, tests and answer keys by unit. The first Part - The Beginner Series – is suitable for teenage and adult students scoring < 200 to 205 on the CASAS assessment or, on the BEST or BEST Plus,   < 50 oral and < 54 literacy. It can also be used for revision and skills strengthening for general intermediate level students or those who have not studied for some time.

Based on viewing the video material about 5 times and reaching a proficiency level of about 80% in all the worksheets and tests this first Part of EASY has been accepted by the State Department of Education as equivalent to 90 hours of instruction when used on a check out basis, note that this figure also includes scheduled teacher meetings and reasonable teacher and student management and organization time.

The 2nd Part of EASY – Community Essentials - develops essential life skills and continues to intermediate level grammar as an integrated part of the instruction.  These 6 units are about 3 times longer in terms of duration, and also offer a much broader series of worksheets and tests as the students’ capabilities grow. This level caters to the needs of student scoring 200 to 235 on the CASAS or > 50 oral and > 54 literacy on BEST or BEST Plus. 

The estimated number of equivalent hours is 340. This estimate is based on the break out that follows and a comparison of the content, complexity and subject matter between Part 1 and Part 2.

Administrators, in their estimates of time allocated, need to also factor in an element for student meetings, administration and student organization time for their learning. This is included in the “Time Watching Video” in the table below. 

On the next pages we show a model breakdown of how that time is spent in viewing the video and doing the worksheets and tests.

Model Time Allocations for Home use of the EASY ESL Series.

Note that these figures also include student and teacher administration functions and scheduled teacher meetings every 15 to 20 hours.

	EASY ESL Series

Video Unit / Theme
	Time Watching  Video             
	
	Time on Student Workbook
	
	

	
	
	
	
	
	

	Unit 1
	 12 hours
	 3 hours

	The Basics—Alphabet, Numbers, Colors & Calendar
	Time Code   00:00-46:18
	Pages 21-27
	
	

	
	
	
	Unit 1 Worksheet 1-6
	

	
	 
	
	Unit 1 Practice Worksheet
	

	
	
	
	
	
	

	Unit 2 
	12 hours
	
	3   hours
	
	

	Interactions—Greetings & Introductions
	Time Code   00:00-26:32
	Pages 31-43
	
	

	
	
	
	Unit 2 Worksheet 1-2
	

	
	
	
	Unit 2 Homework 1-2
	

	
	
	
	Unit 2 Quiz 1-2
	
	

	
	
	
	Unit 2 Story Worksheet
	

	
	
	
	Unit 2 Practice Worksheet
	

	
	
	
	Unit 2 Test
	
	

	
	
	
	
	
	

	Unit 3 
	12   hours
	
	3   hours
	
	

	Feelings—How Are You?
	Time Code    00:00-20:33
	Pages 49-67
	
	

	
	
	
	Unit 3 Worksheet 1-3
	

	
	
	
	Unit 3 Homework 1-3
	

	
	
	
	Unit 3 Quiz 1-3
	
	

	
	
	
	Unit 3 Story Worksheet
	

	
	
	
	Unit 3 Practice Worksheet
	

	
	
	
	Unit 3 Test
	
	

	
	
	
	
	
	

	Unit 4 
	12   hours
	
	3 hours
	
	

	At School—People, Places & Things
	Time Code    00:00-48:41
	Pages 73-101
	
	

	
	
	
	Unit 4 Worksheet 1-4
	

	
	
	
	Unit 4 Homework 1-3
	

	
	
	
	Unit 4 Quiz 1-3
	
	

	
	
	
	Unit 4 Story Worksheet
	

	
	
	
	Unit 4 Practice Worksheet
	

	
	
	
	Unit 4 Test
	
	

	
	
	
	
	
	

	Unit 5 
	12 hours
	
	3 hours
	
	

	At Home—Family & Around the House
	Time Code    00:00-35:09
	Pages 107-136
	
	

	
	
	
	Unit 5 Worksheet 1-4
	

	
	
	
	Unit 5 Homework 1-4
	

	
	
	
	Unit 5 Quiz 1-4
	
	

	
	
	
	Unit 5 Story Worksheet
	

	
	
	
	Unit 5 Practice Worksheet
	

	
	
	
	Unit 5 Test
	
	

	
	
	
	
	
	

	Unit 6 
	12   hours
	
	3   hours
	
	

	The Time—Telling Time & Daily Activities
	Time Code     00:00-33:01
	Pages 143-173
	
	

	
	
	
	Unit 6 Worksheet 1-3
	

	
	
	
	Unit 6 Homework 1-3
	

	
	
	
	Unit 6 Quiz 1-3
	
	

	
	
	
	Unit 6 Story Worksheet
	

	
	
	
	Unit 6 Practice Worksheet
	

	
	
	
	Unit 6 Test
	
	

	
	
	
	
	
	

	Unit 7
	Total  45 hours, as:
	
	Total  45 hours, as:
	
	

	
	
	
	

	Verbs, Future Tense/Greetings, Seasons & Telling the Date
	15   hours                         Time Code 00:00-46:18
	 5   hours            Pages 21-38

	
	
	
	Unit 7 Worksheet 1-4
	

	
	 
	
	Unit 7 Homework 1-4
	

	
	
	
	Unit 7 Quiz 1
	
	

	
	
	
	
	
	

	Present Continuous Tense, Money, Using Maps & Form-filling
	15   hours                          Time Code 38:56 – 1:11:31
	 5   hours            Pages 39-72

	
	
	
	Unit 7 Worksheet 5-10
	

	
	 
	
	Unit 7 Homework 5-9
	

	
	
	
	Unit 7 Quiz 2-3
	
	

	
	
	
	
	
	

	Interactive Practice of Unit 7 Content
	 15   hours                        Time Code1:11:37– 1:31:21
	 5   hours            Pages 73-87

	
	
	
	Unit 7 Practice Worksheet
	

	
	 
	
	Unit 7 Test
	
	

	
	
	
	
	
	

	Unit 8 
	Total  45 hours, as:
	
	Total 15 hours, as:
	
	

	
	
	
	

	Adjectives, Comparatives & Superlatives, Body Parts & Health Care
	15   hours                    Time Code      00:00-39:09
	 5   hours            Pages 101-125

	
	
	
	Unit 8 Worksheet 1-5
	

	
	 
	
	Unit 8 Homework 1-5
	

	
	
	
	Unit 8 Quiz 1
	
	

	
	
	
	
	
	

	Past Tense, More Health Care, Pharmacy & Emergencies
	15   hours                    Time Code  39:10 – 1:12:41
	 5   hours            Pages 126-141

	
	
	
	Unit 8 Worksheet 6
	
	

	
	 
	
	Unit 8 Homework 6-9
	

	
	
	
	Unit 8 Quiz 2-3
	
	

	Interactive Practice of Unit 8 Content
	15   hours                     Time Code1:12:44– 1:25:57
	 5   hours            Pages 142-154

	
	
	
	Unit 8 Practice Worksheet
	

	
	 
	
	Unit 8 Test
	
	

	
	
	
	
	
	

	Unit 9 
	Total  45 hours, as:
	
	Total  15 hours, as:
	
	

	Irregular Past Tense, Banking & Clothing
	 15   hours                    Time Code      00:00-38:21
	 5   hours            Pages 167-189

	
	
	
	Unit 9 Quiz 1-2
	
	

	
	 
	
	Unit 9 Worksheet 1-4
	

	
	
	
	Unit 9 Homework 1-4
	

	
	
	
	
	
	

	Likes and Dislikes & Wants and Needs, Shopping & Budgets 
	 15   hours                    Time Code  38:22 – 1:03:56
	 5   hours            Pages 190-210

	
	
	
	Unit 9 Worksheet 5-8
	

	
	 
	
	Unit 9 Homework 5-9
	

	
	
	
	Unit 9 Quiz 3
	
	

	
	
	
	
	
	

	Interactive Practice of Unit 9 Content
	 15   hours                    Time Code 1:03:59–1:21:28
	 5   hours            Pages 210-224

	
	
	
	Unit 9 Practice Worksheet
	

	
	 
	
	Unit 9 Test
	
	

	
	
	
	
	
	

	Unit 10 
	Total  45 hours, as:
	
	Total  15 hours, as:
	
	

	Present Perfect Tense, Telephone Use & Transportation
	 15   hours                    Time Code      00:00-30:58
	 5   hours            Pages 237-265

	
	
	
	Unit 10 Worksheet 1-5
	

	
	 
	
	Unit 10 Homework 1-5
	

	
	
	
	Unit 10 Quiz 1
	
	

	
	
	
	
	
	

	Future Tense, DMV & Housing
	 15   hours                      Time Code    31:00 – 57:03
	 5   hours            Pages 266-275

	
	
	
	Unit 10 Worksheet 6-8
	

	
	 
	
	Unit 10 Homework 6-7
	

	
	
	
	Unit 10 Quiz 2
	
	

	
	
	
	
	
	

	Driving, Community Resources & Interactive Practice of Unit 10 Content
	 15   hours                    Time Code  57:04 – 1:28:35
	 5   hours            Pages 276-295

	
	
	
	Unit 10 Worksheet 9-10
	

	
	 
	
	Unit 10 Homework 8
	

	
	
	
	Unit 10 Quiz 3
	
	

	
	
	
	Unit 10 Practice Worksheet
	

	
	
	
	Unit 10 Test
	
	

	
	
	
	
	
	

	Unit 11 
	Total  30 hours, as:
	
	Total  10 hours, as:
	
	

	Levels of School, After-school Activities & Parental Involvement
	 15   hours                    Time Code      00:00-27:31
	 5   hours            Pages 237-265

	
	
	
	Unit 11 Worksheet 1-5
	

	
	 
	
	Unit 11 Homework 1-4
	

	
	
	
	Unit 11 Quiz 1
	
	

	
	
	
	
	
	

	Subject-area Terminology  Math, Science, etc.) & Interactive Practice of Unit 11 Content
	 15   hours                    Time Code    27:32 – 56:27
	 5   hours            Pages 276-295

	
	
	
	Unit 11 Worksheet 6
	
	

	
	 
	
	Unit 11 Homework 5
	

	
	
	
	Unit 11 Quiz 2
	
	

	
	
	
	Unit 11 Practice Worksheet
	

	
	
	
	Unit 11 Test
	
	

	
	
	
	
	
	

	Unit 12 
	Total  45 hours, as:
	
	Total  15 hours, as:
	
	

	Types of Jobs, Job Search, Resumes & Applications
	 15   hours                    Time Code      00:00-28:53
	 5   hours            Pages 345-356

	
	
	
	Unit 12 Worksheet 1-3
	

	
	 
	
	Unit 12 Homework 1-4
	

	
	
	
	
	
	

	Job Interviews, Compensations and Benefits & Job Training
	 15   hours                    Time Code      28:55-54:39
	 5   hours            Pages 357-372

	
	
	
	Unit 12 Worksheet 4-7
	

	
	 
	
	Unit 12 Homework 5-7
	

	
	
	
	Unit 12 Quiz 1-2
	
	

	
	
	
	
	
	

	Interactive Practice of Unit 12 Content
	 15   hours                      Time Code  54:48 – 1:09:56
	 5   hours            Pages 373-382

	
	
	
	Unit 12 Practice Worksheet
	

	
	 
	
	Unit 12 Test
	
	


For more information on the EASY ESL Series see www.easyeld.com 

7.
Video Checkout Programs should Earn Dollars.

Some schools are earning “student time in seat” dollars by implementing video checkout/distance learning programs. Consider this: A teacher delivers two beginning level ESL classes a week, each class is 3 hours long and has 25 students at different levels of English proficiency (i.e. a typical multi-level ESL beginner class). In most situations this would result in a tuition credit from the state of 2 times 3 times 25 i.e. 150 student hours per week of tuition credit being logged by the school.

What are the criteria used to validate the tuition credit being given? Traditionally, this has been calculated from the use of lesson plans, experience and the proven gain in proficiency of the students using pre-tests and post-tests in an agreed assessment system such as CASAS or BEST (Plus). Some States are now adding to their calculations a measure of instructional and learning efficiency as well. They are paying bonus payments for a specific minimum rate of student progress to be made. 

The end result of the calculations is that a number of instructional hours, or student seat hours per student, is agreed as a standard to cover a certain specified curriculum and expect/require the students to attain a specified level of proficiency as measured by an appropriate assessment instrument.

Suppose that the students can attain the same results using a mixture of class work and home based learning using video materials and workbooks that they checkout from the schools. Is that still a valid algorithm if the students can prove the same pre/post test gains?

Does it mean the teacher is not involved? Not at all, it means that the teacher is using different modalities and teaching/administering a greater number of students for the hours spent. It also allows the student to work closer to his/her optimal learning level, still with access to the teacher, and the teacher has taken the powerful role of one-to –one instruction – but on a scheduled basis – and can better address the specific needs of each student.

California, several years ago, initiated a program whereby schools could use a percentage of their annual funding for innovative new programs based on a distance learning model.

In this model, a home-based (but school administered curriculum) would be planned out, just as an in-class one would be, and allocated a calculated and documented number of hours for instruction, practice, administration and test taking etc. for students to generate defined gains using the CASAS assessment system. The school’s program would then be funded based on the number of students enrolled, the student rate of documented attendance both at school and at home-based learning activities and the gains made by the students. Financial limits and limits on the number of students were set.

This has proven to be a successful model in many, many schools and has reached a great number of students who do not have the flexibility nor the mobility to attend in-class school sessions on a regular basis.

8.
The Research Base behind the EASY Series.

EASY was designed for certain carefully analyzed student groups: the home-based learner with mentoring provided by education professionals, the Newcomer student in a structured class environment and also to give the optimum instructional benefit possible to the lower level EL students within those categories in order to bring them to a level where they can access more traditional and widely available material. It is important to understand why EASY is so effective. So, we provide here this extract from the Research document created in support of applications for NCLB funding.
_______________________________

 Bibliography and References

Why EASY Works: The Research Behind EASY’s Media, Methods, and Content
EASY was written and created by three experienced, secondary and post-secondary ESL instructors who have taught domestically and abroad.  They developed the program based on their experiences as ESL teachers; extensive input from colleagues and peers in the field; and thorough, pedagogically sound research in the areas of second language acquisition and English language development.  That research came from many sources.  Two of the most renowned and respected researchers in this field are Stephen Krashen and Jim Cummins.  

(Krashen  1985) found, among other things, that language acquisition occurs most effectively, and most naturally, with comprehensible input.  “Comprehensible input is the most important element of any language-teaching program.  Whatever helps that input to be understood is critical”  (p. 55, 1985).  That is why visual aids, interactive video, captioning, repetition, and contextualized instruction are so useful.  EASY reflects much of the strengths of the Krashen approach in that it devotes more time to “transmitting messages” than to “explicitly teaching for conscious learning” (p. 55, 1985).  Note that there are points in which certain information or skills are taught directly and in isolation, but the development of these concepts and skills is contextualized.

(Cummins’  1979) research discovered that there are three components, and stages, of language acquisition.  These stages are very much intertwined and overlapping.  The first is “conventional fluency”  (p. 1, 2003).  This is also known as basic interpersonal communication skills (BICS).  Cummins defines this as “the ability to carry on a conversation in familiar face-to-face situations using high frequency words and simple grammatical constructions” (p. 1, 2003).  This can be acquired simply by an extended period of immersion in everyday English conversations.  Next come “discrete language skills”  (p. 1, 2003).  These are “specific phonological, literacy, and grammatical knowledge that students can acquire through direct instruction”  (p. 1, 2003).  This is the basic literacy instruction, such as alphabet, phonics, spelling, etc., that EASY introduces. It does so however, in large part, within conversations and interactions.  The final stage that Cummins describes is “cognitive academic language proficiency” (CALP)  (p. 2, 2003).  This is an understanding of the less frequent conversational fluency and vocabulary.  It’s the kind of language found in textbooks and academic instruction that cannot be acquired by simply engaging in common, everyday conversations.  This type of language proficiency occurs through learning which builds upon the foundation created by the BICS and discrete language skills.  EASY provides students with access to that solid foundation rapidly and thoroughly.  It prepares students for CALP development and enables them to begin that journey.

A key component of EASY is the utilization of the total physical response (TPR) method of language instruction.  (Developed by Dr. James Asher 1961), TPR incorporates kinesthetic, auditory, and visual learning simultaneously as students physically act in response to directions in English.  The teacher models a command and action as the students follow.  For example, “Go to the door.  Open the door.  Turn off the light.”  The students then follow a command without the teacher modeling.  “Language and body movements are a beneficial combination for internalizing information” (p. 31, Asher, 1996).  The results of the TPR method have been proven by longitudinal research  (Asher, 1966; Asher & Price, 1967) to develop long-term retention through its multi-sensory approach.  This language-body interaction involves, engages, and challenges the students, which is why it is a cornerstone method of the EASY program.

EASY utilizes video as its medium because it provides audio and visual stimuli, is accessible to those who have not yet learned to effectively read and write in their primary (or new language), and provides context for learning (Fazey, 1999; Johnston, 1999).  That study, as well as the following two, was cited by (Miriam Burt 1999) in a meta-analysis she did on research on ESL instruction with video.  For English language learners, video has the added benefit of providing real language and cultural information  (Bello, 1999; Stempleski, 1992).  Using videos can provide opportunities for learners to experience authentic life skills through a medium that they use in their daily life  (Stempleski, 1992).  Beyond that, (Neuman and Koskinen  1992) found that watching captioned television  (nearly all of  EASY is captioned) or video provides English language learners with comprehensible input in the written, oral, and visual form.  That takes us back to our original point, which is that the objective of EASY is to do everything possible to make the appropriate, relevant content easily understood so that it is internalized and retained.

(Miriam Burt  1999) identified nine criteria for effective ESL videos.

· Inspiration/motivation/interest

· Will the video appeal to my students?  Will it make them want to learn?

· Content

· Does the content match the instructional goals?

· Clarity of message

· Is the instructional method clear to my students?

· Pacing

· Is the rate of the language or instruction too fast for my students?

· Graphics 

· What graphics are used to explain a concept?

· Do they clarify it?

· Do they appear on the screen long enough to be understood?

· Length of sequence

· Is the sequence to be shown short enough?

· A two- to three-minute segment can easily furnish enough material for a one-hour lesson  (Stempleski, 1992).

· Independence of sequence

· Can this segment be understood without lengthy explanations of the segments preceding and following it?

· Availability and quality of related materials

· What print materials accompany the videos?

· They must be instructionally appropriate

· Use of videos

· How will they be used?

1. EASY appeals to students on three levels.  First, it provides an engaging, high-interest storyline with which students identify.  Second, it is interactive, promoting active rather than passive participation.  Third, EASY challenges students moving them past their current level resulting in measurable progress. 

2. EASY matches the instructional goals of ESL classes.  Its content correlates strongly to nationally recognized K-12 standards, CASAS and BEST competencies, Florida ESOL learning objectives, TEXAS ESL learning objectives, California ELD standards and EL Civics learning objectives and many others.

3. The message is clear and coherent.  As stated before, comprehensible input is the driving force behind EASY.

4. EASY moves at a calculated pace.  It is deliberately designed to allow for all students to learn, follow, and progress at a challenging, natural rate.

5. EASY makes extensive use of graphics.  With motion picture video as its medium, it is all visual.  Those visual aids are purposely left on screen for five to ten seconds.  If students need longer, they control the video in order to be able to pause or rewind the video.  This allows for multiple repetition when necessary.

6. Most sequences in EASY are between three and ten minutes long.  This is a manageable segment of video and, as (Stempleski  1992) suggests, with EASY’s rich and concentrated content, this is sufficient for a one-hour lesson.

7. The EASY lessons build on themselves progressively, but any of them can be delivered in isolation assuming the students have the skills or knowledge necessary to understand the content of that particular lesson.

8. EASY is accompanied by a student workbook with 194 sets of worksheets, quizzes, and tests, along with answer keys.  This amounts to more than 500 pages of student exercises. Progress and competency of the individual students is monitored through carefully designed control sheets which correlate back to the standards and learning objectives.  These materials supplement and complement the content of the video, providing the active writing component, which is so essential to long-term retention and skill development.

9. The videos are used as the mode of delivery.  They contain the instructional content.  They are meant to assist teachers in their instruction or provide comprehensible input to distance learning students.  

The greatest gains in distance learning ESL students’ performance in both reading and listening skills is found in students with a beginning (pre-test) CASAS score of 200 or less  (CASAS, 2001).  EASY is aimed at these very students.  It is designed to take them from 180 to 235.  Raising this pool of students at the lowest end of the learning spectrum to the level where they can become self-sufficient in their learning will allow them to access more advanced material and develop sophisticated academic, intellectual, and workforce skills.  Targeting this group should generate the greatest rate of gain per dollar spent due to the rapid progression and the exponential growth.

Summary:

The preceding research validates the methods, media, content, and philosophy of EASY.  Using the experience of the authors and contributors along with Krashen’s theories of language acquisition and Cummins findings on the stages of development, EASY was initiated.  It was further developed by embedding the proven methods of TPR, comprehensible input, and multi-sensory instruction.  

The EASY video content is stimulating and engaging and provides a context for learning.  It correlates to several sets of nationally recognized standards and learning objectives.  

EASY meets all of the criteria found to be essential in quality ESL video materials, including: clarity of content, graphics, independence of sequence, pacing, and availability and quality of related materials.  In addition, it targets the pool of students at the lowest end of the learning spectrum who have been shown to demonstrate the greatest performance gains on CASAS scores.
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